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Abstract
The purpose of this project was to explore the barriers associated with transferring to a four year
institution, and offer potential solutions to better support transfer student success. When students
transfer to a new institution, they face a multitude of potential barriers in the pursuit of a degree.
These challenges can range from difficulty adjusting to a new environment to issues with credit
transfers and efficient degree completion. Through a review of literature addressing this
transition I have suggested a Transfer Experience Course that can serve as a success intervention
to better improve transfer student success at a new institution.
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Chapter One: Introduction
Problem Statement
There are many obstacles that have the potential to interfere with a successful transfer
student experience (Walker et. al., 2016). Challenges that transfer students encounter include but
are not limited to; credits not being accepted, retaking or enrolling in unnecessary courses, and a
lack of knowledge on campus resources, and feeling overwhelmed in the midst of transition
(Lockhart, 2019; Schlossberg, 2008; Walker et. al., 2016). Alarming statistics surrounding
transfer students state that only 17% of transfer students will obtain a bachelor's degree within
six years of transferring and the average transfer bachelor’s completion rate at four year
institutions in the US is 40.9% (Jenkins & Fink, 2015; National Student Clearinghouse Research
Center, 2021). While transferring to a new institution can be out of necessity or individual
student preference, institutions must work towards providing an environment more conducive to
transfer student success.
The issue being addressed in this paper is not the notion of transferring to a different
institution, rather the oftentimes avoidable issues that transfer students encounter to a detriment
in their student experience. Early education interventions such as understanding transcripts,
registration processes, graduation planning, and access to campus resources can save transfer
students money and time as well as ultimately contributing to a better education and student
experience. This paper will explore the relevant research on transfer student experiences to
ultimately offer suggestions for a Transfer Experience Course (TEC) that can provide success
interventions to better support a smooth transition for transfer students.
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Importance and Rationale of the Project
Some of the most prevalent questions and concerns voiced by students in the process of
transferring to a four year institution are related to how credits transfer and being able to
graduate in a timely manner that remains cost effective (Lockhart, 2019). Additionally, issues
with credit transfer equivalencies, extended time required to obtain a degree, and financial stress
are also reasons cited for transfer students not persisting at a new institution (Walker et. al.,
2016). When the stated priorities for transfer students are aligning directly with the barriers that
are most frequently encountered in the transfer process, more must be done to address the needs
of this student population. To avoid discouraging students from transferring to a new institution,
work needs to be done so that the support provided to transfer students better aligns with the
frequent questions and concerns that students have cited.
In the 2020-2021 academic year, approximately 2.1 millions students enrolled as transfer
students, and the national average of transfer students at higher education institutions was 13.6%
(National Student Clearinghouse Research Center, 2022). Having acknowledged the barriers that
transfer students are facing as 13.6% of the national student population we can now address the
ways in which higher education institutions can support the transfer student population with
programs such as a TEC. In order to better understand and support the transfer student
population, further study on potential success interventions is warranted to allow transfer
students to begin their student experience at a new institution in an informed and confident
manner.
Background of the Project
As previously stated, transfer students make up 13.6% of the national student population
(National Student Clearinghouse Research Center, 2022). Further, according to the National
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Center for Education Statistics (2020) the amount of degree seeking undergraduate students
enrolling as transfer students has remained relatively consistent since 2008. As the percentage of
students experiencing transition between institutions remains a considerable portion of the
student population, research on the transfer student experience and continued development of
success interventions is worth further study.
Notable challenges faced by students transferring from one institution to another have
been identified and proven to interfere with student success (Walker, 2016). Relevant research
and student development theory pertaining to the challenges associated with transfer student
pathways can be used to develop intervention strategies to better support students once they have
enrolled in a new institution, and as they navigate this transition as transfer students.
Schlossberg’s (1981) Transition theory serves to better understand the situations and attitudes
that students are experiencing when transitioning from one phase to the next. As transferring
from one institution to another is a notable transition within higher education, Schlossberg’s
(1981) Transition theory and additional research focusing on transfer student pathways and
experiences can be used to better inform the ways in which an institution supports its transfer
student population. This provides a framework from which to approach a theoretical and research
based practice to help ease the barriers in the transfer student pathway.
Statement of Purpose
The purpose of this project is to develop a course in which an institution can provide
success interventions proactively. Research suggests that when present commitment is shown to
transfer student success and clear transfer pathways are displayed, an institution is more likely to
have high performing transfer students (Fink & Jenkins, 2017). Ideally, a TEC will be an
opportunity to display a strong commitment to transfer success as well as an environment in
which students can determine their academic pathway to degree completion. The TEC will
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address topics such as advising, academic success strategies, and campus community
connections early on in the transfer student experience to avoid common challenges that come
along with the transition to a new campus. Educational interventions, such as enrollment in a
TEC, can serve as an opportunity to offer necessary support in the areas in which transfer
students have been known to struggle. While engaged in a TEC, a transfer student will have the
opportunity to connect directly with an advisor on a degree completion plan, explore academic
strategies to support success in the classroom, and share a classroom experience with fellow
transfer students. This provides an environment in which an institution can address the
challenges often associated with the transfer student experience such as confusion surrounding
credit transfers, taking unnecessary courses, and a lack of community.
Objectives of the Project
The primary objectives for the TEC are to utilize identified barriers associated with
horizontal and vertical transfer pathways to offer a proactive educational curriculum to be used at
four year institutions to support transfer student success. Research indicates that transfer students
experience challenges related to losing credits in the transfer, taking unnecessary courses,
struggling to find community and feeling overwhelmed with the transition to a new environment
(Lockhart, 2019; Schlossberg, 2008; Walker et. al., 2016). The TEC will be designed to tackle
these barriers in the first semester enrolled as a transfer student. Through class activities and
presentations with Advising Centers and other campus partners the TEC will ensure transfer
students are aware of their academic status at the institution, and offer various pathways to find a
belonging on campus. Through curricular content on academic success strategies, students will
identify learning behaviors that support a strong academic foundation. Additionally, through
being enrolled in a course with fellow transfer students the TEC will provide an environment in
which students have a built in transfer student community. In order to provide realistic
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intervention strategies within the scope of this project, these objectives pertain to what can be
achieved within a seven (7) week TEC.
Definition of Terms
Throughout this paper, several terms are used that warrant definition. These terms are
presented below, in alphabetical order.
First Time in Any College (FTIAC) Students: Students who are newly enrolled at an
institution, and have not previously attended another higher education institution
(Yatczak et. al., 2021).
Transfer Students: Students who transfer from one postsecondary institution to
another (Bahls, 2018).
Types of transfers
○ Vertical transfer: Students transferring upward from a community college to a
four year institution (Zhang et. al., 2017).
○ Horizontal transfer: Students transferring from one four year institution to another
(Zhang et. al., 2017).
○ Reverse transfer: Students transferring backward from a four year institution to a
community college (National Student Clearinghouse Research Center, 2022).
Scope of Project
This project will explore the relevant research on transfer student experiences, as well as
offer suggestions for a TEC that can offer success interventions to better support a smooth
transition for transfer students. Focus will be placed on students who are transferring to a four
year institution by way of vertical or horizontal transfer. Students experiencing reverse transfer
will not be addressed. Recommendations for a TEC will be addressed within the capabilities of
colleges and universities to address the challenges linked to the transfer student experience at an
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institutional level to encourage a more equitable starting point for incoming students.
Implementation of transition programs that are not within the scope of an individual institution
will not be addressed. Further, the scope of intervention practices will remain limited to
educational content and activities that are able to be achieved within a seven (7) week course
offered to transfer students. For the purposes of this project, details on the TEC will be provided
in the context of taking place at Grand Valley State University (GVSU), a public four year
university in Allendale, Michigan.
Several factors associated with the implementation of a TEC are beyond the control of
this project. In order to best support transfer students in the transition process, institutional
support from both administrators and staff will be needed to provide the best practice. Initially,
administrative support from the institution to develop and implement a credit bearing course will
be required for successful implementation. The creation of a TEC course would need approval
from the College of Education and Community Innovation to be added to the course catalog as
an option for incoming transfer students. Support from the Admissions Office as well as the
Orientation and Registration team will also be needed to encourage incoming transfer students to
enroll in this course. Alternatively, should the course get approval to be a requirement for
transfer students to enroll at GVSU, this would ensure enrollment in the course and eliminate the
need for students to enroll on their own volition to receive the benefits of the TEC. Without
support from the institution to create the course and encourage student enrollment, the TEC will
not have the foundation necessary to justify the labor and resources required to develop and
facilitate the course.
Within the delivery of the TEC itself, staff support and buy-in across the involved
departments will be required to offer students enrolled in a TEC engaged institutional support.
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While the biggest lift of support will come from the Student Academic Success Center and the
College of Education and Community Innovation as the collaborating providers of the course,
other areas on campus will be included in the curriculum as course partners. These course
partners will include Advising Centers, the Office of Student Life, the Knowledge Market, the
Tutoring Center, the Career Center, the Counseling Center, Disability Support Services, the
Office of Multicultural Affairs, the LGBT Resource Center. Involvement from course partners is
intentionally placed into the curriculum to provide a well rounded educational experience for
incoming transfer students, however should any department or office not have the capacity to
engage with the course the primary goals of the TEC will not be detrimentally impacted.
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Chapter Two: Literature Review
Introduction
The process of transferring from one institution to another is becoming increasingly more
common, and along with an increasing number of transfer students has come reports of academic
and personal struggles as well as feelings of isolation (Thomas et. al. 2018). In a 2015 report
from National Student Clearinghouse it was determined that of the 3.6 million students who
entered college for the first time in fall of 2008, 37.2 percent would transfer to a different
institution at least one time within six (6) years. As this statistic indicates that transfer students
are a significant portion of the college student population and nearly one (1) in four (4) students
will experience a transition to another institution, it is important that student affairs practitioners
understand the best ways in which to support these students in transition.
With a growing number of students entering institutions as transfer students, there has
been a reinforced need to understand what the transition to a new institution looks like for the
transfer student population. Chickering and Scholssberg (2002) describe transition as any
instance that creates a disruption in role, routine, or relationships for the individual experiencing
this event. By this definition, any student transferring to a new institution is experiencing a
substantial transition. Among other things, transferring to a new institution could require that the
students adjust to a new living environment, a new campus, unfamiliar campus resources, and
distance from their personal support system. As the number of students transferring institutions
in pursuit of higher education rises, institutions must consider how the needs of this student
population may vary from those of FTIAC students.
The literature reviewed in this chapter will provide insight on transfer student experience,
and a research based framework for the development and implementation of the TEC.

9
Schlossberg’s (1981) transition theory will be discussed as a theoretical framework to understand
the transition period experienced by transfer students. Further, research on credit transfer
practices as well as connection with resources and community will be addressed as these factors
have been identified as significant to the transfer student experience.
Theoretical framework
Schlossberg’s Transition Theory
A prominent theory used as a framework for student affairs practitioners to understand
and support student transitions is Scholssberg’s (1981) transition theory. A primary goal of this
theory is to understand where students are in their transition, what resources, strategies and
experiences students are utilizing in their transition, and what resources or support can student
affairs practitioners offer to aid students in transitioning. One can achieve these goals through
what Schlossberg refers to as “taking stock” with the Four (4) S’s. This is a process by which to
examine the situation and coping strategies in place for students in a period of transition. As
provided by Schlossberg’s transition theory, examination of the period of transition can be
guided through the use of the Four (4) S’s, as listed below.
Situation
The first phase of Schlossberg’s (2008) taking stock is assessing the situation during the
transition event. A transition can be defined as a process that takes place over time, as opposed to
at a certain point in time (Anderson et. al., 2012). The goal of assessing the situation of transition
is to determine what mindset the student in transition is in, and what environment they are
coming from. The transition in question for the purposes of understanding the transfer student
population and the development of a TEC is the transition from one higher education institution
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to another. There are many factors that could have contributed to a student making the decision
to transfer to a new institution.
Whether transferring schools was an anticipated or an unanticipated event plays a strong
role in a students ability to transition (Schlossberg, 2008). Schlossberg (2008) defines an
anticipated event as an event that the student could have predicted, thus had time to mentally and
emotionally prepare for. Alternatively, an unanticipated event, as defined by Schlossberg (2008)
as one a student did not foresee happening. Examples of an unanticipated event specific to
transfer students could include requiring a shift in academic pathways due to a medical condition
or incident, going through an unforeseen relocation, or having to leave a previous institution due
to failing to meet certain academic requirements. In addition to the circumstances under which a
student is transferring to a new institution, consideration must be given to where the student is
transferring from. As one can assume, transferring to a four year institution from another
comparable four year institution will likely present less of a learning curve than transferring from
a community college. Vertical transfer pathways allowing students to transfer from two year
colleges to four year institutions are not optimized for transfer student success (Schudde et. al.,
2021). Ideally, the TEC will be an environment in which transfer students are able to process the
situation of their transition, and find a community of support with students who may be in
similar circumstances. Schlossberg’s (2008) Overwhelmed, provides the following guiding
questions for taking stock in situation:
○ From the student’s point of view, is the situation good or bad?
○ Did the student expect the situation, or was the situation unexpected? Has
the situation come at the worst possible time or the best?
○ Where is the student in the transition process? (p.54)
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Support
The second phase of taking stock is an assessment of the support system in place for the
student. The level of support that a student has behind them during a transition is critical to how
they are able to physically and mentally handle a transition (Schlossberg, 2008). According to
Schlossberg (2008), a support system can include family, friends, peers, and/or community
members. One thing to consider when taking stock of support systems in transfer students in
particular is the possibility that a student may have relocated further away from their support
system when transferring to a new institution. The goal of creating a community of support
among fellow transfer students in the TEC is to provide an element of a support system for
students once they arrive at their new campus. Schlossberg’s (2008) Overwhelmed, provides the
following guiding questions for taking stock in support:
○ Is the student getting what they need in terms of affection, affirmation and
aid?
○ Does the student have a wide range of types of support (significant other,
family, close friends, or organizations?
○ Does the student know how to locate and connect with other forms of
support?
○ How has the students' support been interrupted by this transition? (pp.
75-76)
Self
Next in taking stock is an assessment of the personal perspective, attitudes, and
identifiers each student has at the time of transition. Schlossberg (2008) refers to this as taking
stock of self. Taking stock of self can include personal and demographic characteristics, as well
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as psychological resources and coping methods (Schlossberg, 2008). To help students through a
successful transition and find increased purpose at a new institution, student affairs practitioners
can provide a space in which students can increase self awareness and perceptions of their
beliefs, abilities, and attitudes (Anderson et. al., 2012). Through an analysis of self, students can
identify the ways that they are dealing with adversity and ambiguity through transition. The
circumstances under which a student has chosen or been required to transfer could be impactful
on the students ability to adapt and thrive at a new institution. Additionally, the students attitude
and feelings toward transferring may determine the willingness of a student to engage in
successful behaviors upon transferring.
The intentions of TEC curriculum and assignments surrounding identifying learning
styles, future goals, and personal motivations is to help students as they navigate the turbulence
of transition, as well as to support academic success at the institution. Schlossberg’s (2008)
Overwhelmed, provides the following guiding questions for taking stock in self:
○ Is the student challenged or overwhelmed by the transition?
○ What types of stress challenge the student? Overwhelm the student?
○ Does the student feel a sense of control or mastery when facing transition?
(p.62)
Strategies
The final element of taking stock is taking stock in strategies. Schlossberg (2008) defines
this as assessing the ways in which students utilize coping resources and negotiate with
transition. A common split seen among students is the students who utilize reaching out for
support and assistance as a coping strategy when in need versus students who isolate and attempt
to solve challenges independently as a coping strategy (Barclay, YEAR). Within the TEC

13
students will participate in a resource fair including campus partners that are available to students
in an effort to encourage participating transfer students to utilize resources. Schlossberg’s (2008)
Overwhelmed, provides the following guiding questions for taking stock in strategies:
○ Does the student in transition use a range of strategies?
○ Is the student taking action to change the transition?
○ Is the student attempting to change the meaning of the transition?
○ How well does the student handle stress? (p.103)
Application
As seen in Schlossberg’s (2008) Four S’s for taking stock of a student's transition
experience, there are many questions presented to understand the experience and intentions of a
student that is experiencing the transition of transferring to a new institution. Most, if not all, of
these questions can also be used by an institution to gauge how well students are set up for
success when transferring to their campus, and be used to influence the curriculum of a TEC to
address challenges early on in their experience. Schlossberg’s (1981) transition theory
emphasizes the need to understand the mindset and emotional preparedness of a student
experiencing a transition, as well as the need for development of strategies and support to
approach a new environment. A TEC offers a space in which an institution can process their
transition as well as prepare for a successful academic and personal experience.
Research Evaluation
In review of the literature, certain factors remain prominent as barriers presented to
transfer students. The prominence of these factors in negative experiences with vertical and
horizontal institutional transfers is worthy of additional consideration when supporting transfer
student needs. Credit transfer opportunities and knowledge of available resources and
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communities stand out as primary indicators of transfer student success or lack thereof.
Providing information on credit transfers through proactive advising, connecting students with
resources and building community are foundational aspects of the TEC. Relevant research on
these factors will be evaluated to indicate best practices in developing and implementing a TEC.
Credit transfer
Once a student has decided to transfer to a new institution, they are likely to encounter
bureaucratic hurdles, vague transfer policies and requirements, and inadequate support services
to maintain a successful and streamlined transition (Schudde et. al., 2021). A report from 2014
conducted by Monaghan and Attewell (2014) found that only 58 percent of transfer students are
able to carry 90 percent or more of their credits. Furthermore, about 14 percent of transfer
students lose more than 90 percent of their credits, and the remaining 28 percent are unable to
transfer 10 percent to 89 percent of their credits from their previous institution. Monaghan and
Attewell (2014) also report the largest culprit in the success disparity between those students
who begin their education pathways at a two year school compared to those who begin at a four
year school is the widespread loss of credits that occur when transferring from a community
college to a four year institution. Additionally, the greater the loss of credits is correlated with the
lower the chances of degree completion.
Clearly there is potential for significant credit loss upon transferring to another
institution, which does not present an ideal environment for an affordable or efficient degree
pathway. However, this loss of credit goes deeper than simply inconvenience and expenses. This
disruption in credit transfer leads to a hefy opportunity cost associated with transferring
institutions, which is particularly concerning for students in the process of a vertical transfer. For
many community colleges, one of their primary goals is to prepare their students for a successful
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transfer to a four year institution (Johnson-Benson et. al. 2001). Further, additional cost and
valuable time are often exactly what students who begin at a community college are aiming to
save when completing a vertical transfer (Walker et. al., 2016). There is an evident disconnect in
what students are hoping to achieve by transferring to another institution, and what the reality of
the transfer experience presents to students once they have transferred.
Without extensive knowledge of university transfer policies from both the previous
institution and the transfer institution, students are susceptible to misinformation and to being
misguided, which in turn can lead to longer degree completion, and higher degree costs (Schudde
et. al., 2021; Walker, et. al. 2016). In fact, according to the U.S. Department of Education,
students who transfer take, on average 1.2 years longer to complete a bachelor's degree, which
costs an average of $9,000 more in tuition payments (U.S. Department of Education, 2010;
WICHE, 2010). While it is beyond the scope of one individual institution to mend the credit
transfer equivalencies from all potential institutions a student may transfer from, proactive
intervention can be put into place to ensure students are aware of the credit equivalencies granted
once arriving at the new institution and advising is provided to develop an efficient degree
completion plan. Through the implementation of a TEC, transfer students will meet with an
academic advisor at least twice to better offer support of a cohesive and efficient transfer.
Resources and Community
In addition to the logistics of credit transfers and degree plans, transfer students are also
entering a new campus environment in which they will start fresh in looking for community,
support, and a sense of belonging. To grasp what experiences factor into a student's experience
transitioning to a new institution, Flaga (2006) interviewed 35 community college transfer
students in their second semester at Michigan State University (MSU), a large public institution
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in the midwest. Each interview focused on comparisons between the students' experience at
community college and MSU, as well as reflection on their first and second semester at MSU. Of
the 35 students initially interviewed, 30 students also provided follow up interviews at the end of
their second semester. From these interviews, Flaga (2006) developed the five dimensions of
transition; learning resources, connecting, familiarity, negotiating, and integrating. As seen in the
dimensions identified by Flaga (2006) that were reported by vertical transfer students to be
beneficial to transfer success, themes of knowledge of campus resources and building of
community arise. To incorporate knowledge of campus resources and community building
opportunities into the transfer student experience, the TEC will include curricular activities and
assignments that engage students with the campus community.
In another study on transfer student integration, D’Amico and colleagues (2014) surveyed
students following six (6) to eight (8) weeks of attending a new university. D’Amico and
colleagues surveyed nearly 1000 students who had recently transferred to Southeastern Urban
University (SSU), an urban public institution with a historically large transfer population due to
SSU’s relationship with local feeder community colleges. Results showed that perceived
academic fit was the most consistent predictor of positive outcomes such as gpa and registration
to persist at the university. When students felt as though they were in the right place, and
prepared to succeed within the first six (6) to eight (8) weeks of classes, they were more likely to
successfully persist. Through this research D’Amico and colleagues (2014) uphold that a key
factor in transfer integration is finding connections, both to support resources and a community
of belonging. To better support academic integration into the institution, the TEC will
incorporate development of academic success strategies and connection with academic support
resources on campus.
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An example of a program similar to a TEC being implemented are Transfer Student
Learning Centers (TSLC). TSLC’s are used as a method of integrating students into a new
university, as well as for providing an environment in which strategies to succeed can be learned
(Thomas, et. al., 2018). Thomas et. al. (2018) conducted a study on students that participated in a
TSLC at a public university of which 38% of the student population had transferred from a
community college. Faculty that observed students participating in the TSLC reported that these
students displayed an ownership of their education and an ability to work as a community.
Students that were engaged in the TSLC also displayed greater promise for retention through
increased gpa and academic confidence. This TSLC model was intended to implement high
impact practices for transfer students, similar to those that would be used in first year experience
programs. Examples of the high impact practices required by the TSLC are enhanced advising,
project based student collaboration, and academic applications to be used across all courses.
Similar activities and assignments will be woven into the TEC curriculum.
By establishing a sense of belonging and developing a community of support, the TSLC
students in Thomas et. al. (2018)’s study showed greater promise for persistence after
transferring. The success of students that received high impact practices aimed at transfer student
success demonstrates the importance of developing successful transition strategies in transfer
students. The work done by Flaga (2006), D’Amico and colleagues (2014), and Thomas and
colleagues (2018) supports the relevance of the strategies pillar of Scholssberg’s transition
theory. It is imperative that students have the strategies needed to adjust to a new environment
and succeed both academically and personally, and this research supports the curriculum
included in the TEC to best support the transfer student experience. Through a TEC, institutions
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can help transfer students to discover and develop these strategies through connection with
campus resources and establishing transfer communities on campus.
Summary
The number of students opting to transfer to a different institution while pursuing post
secondary education is continuing to increase, and along with this increase issues of academic
struggles and isolation persist (Thomas et. al., 2018). Transfer students remain at risk to take
longer to complete their degree, as well as to endure a higher cost to obtain a degree (Schudde et.
al., 2021; Walker, et. al. 2016; U.S. Department of Education, 2010; WICHE, 2010).
Schlossberg’s (1981) transition theory dictates that students in transition are in need of unique
support to allow successful adaptation in a new environment. Providing this support, Schlossberg
(2008) suggests, should begin with taking stock of the situation, support, self, and strategies
unique to each student experience. Previous literature suggests that equivalent credit transfer and
knowledge of campus resources and communities are indicators of successful outcomes among
transfer students (Schudde et. al., 2021; Monaghan and Attewell, 2014; Flaga 2006, D’Amico et.
al., 2014, & Thomas et. al., 2018). However, sufficient credit transfer, knowledge of resources
and access to communities, as well as accounting for circumstances of the transfer are all
acknowledged as gaps in current practice to support transfer students (Schlossberg, 1981;
Schlossberg, 2008; Schudde et. al., 2021; Monaghan and Attewell, 2014; Flaga 2006, D’Amico
et. al., 2014, & Thomas et. al., 2018).
Conclusion
A review of the literature surrounding current and historical challenges associated with
the transfer student experience shows significant gaps in the ways in which institutions are
supporting their transfer student populations. Research suggests that improved connection to
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transfer student circumstances, credit transfer opportunities, and connection with campus
resources and communities of belonging would serve to lessen the notable opportunity cost
associated with transferring to a new institution. To achieve a smooth transition that addresses
the previously stated challenges associated with the transfer student experience, institutions
should consider a TEC intended to incorporate proactive learning and engagement opportunities
catered to the transfer student population.
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Chapter 3: Project Description
Introduction
Transfer students, by definition, are entering an entirely new environment.
The circumstances under which transfer students enroll in a new institution impact their
academic experience, and student affairs professionals have not successfully determined the best
course of action to offer support (Schlossberg, 1981; Schlossberg, 2008). While the tendency
may be to group incoming transfer students with incoming FTIAC students, the reality is that
transfer students are experiencing a shifted transition event which requires taking stock from a
different perspective than FTIAC students (Schlossberg, 2008). Additionally, transfer students
have already gone through the “freshman experience” at least once at a prior institution
(Townsend, 2008). As reviewed in chapter two, upon transferring to a new institution students
are faced with difficulties establishing a community and locating resources, confusing and
oftentimes debilitating transfer credit policies, as well as potential complications related to their
transfer circumstances (D’Amico, 2014; Flaga, 2006; Monaghan & Attewell, 2014; Schlossberg,
1981; Schudde et. al., 2021). Without the proper support, these challenges can lead to longer
time to degree completion, increased costs, and lack of persistence at the institution
(Johnson-Benson et. al. 2001; Walker et. al., 2016). With a combination of prior knowledge of
the “first year experience”, learning the ins and outs of a new institution, and additional barriers
layered into the transition process transfer students are in a unique position upon arrival at a new
institution.
Based on the research reviewed, the transfer student population would benefit from
orientation practices specific to addressing the needs of transfer students (Thomas, et. al., 2018).
A Transfer Experience Course (TEC) would serve to benefit students as they navigate the
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transfer process by ensuring efficient advising, developing the academic skills necessary to
succeed at the institution, providing opportunities to connect with on campus resources, and
encouraging the development of a transfer community. Transfer students benefit from catered
intervention to learn how their new campus operates bureaucratically, academically, and socially
(Poisel & Stinard, 2006). An academic environment which also serves to offer community
building opportunities have been seen as beneficial in transfer student transitions to a new
institution (Chamely-Wiik et. al., 2021; Thomas et. al. 2018). In this chapter I will provide the
details, learning objectives, and rationale for providing a TEC through theory based practice.
Specific details for the TEC will be provided in the context of taking place at Grand Valley State
University (GVSU), a public four year university in Allendale, Michigan.
Project Components
Course Description & Intentions
The Transfer Experience Course (TEC) will be a seven week long course taken during
the first semester after transferring to the institution. The intention of this course is to establish
an environment and community in which transfer students can adjust to a new institution in
addition to addressing the nuances and challenges associated with transferring. By implementing
a course as opposed to an additional activity or program during orientation, students will have
the opportunity to develop relationships and better retain the information provided. Additionally,
this allows transfer students to enjoy orientation and welcome week activities if they so choose,
without the isolating division of FTIAC vs. students who have transferred from a previous
institution. This will be a credit-bearing course, offering two (2) credits to students who complete
the course with a satisfactory grade. The credit allotted is assigned to be equivalent with existing
academic strategies courses at GVSU currently offered for the general student population.
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Transfer students remain at risk for increased degree completion times, increased costs to
degree completion as well as decreased persistence and academic achievement (D’Amico, 2014;
Flaga, 2006; Monaghan & Attewell, 2014; Schudde et. al., 2021; Walker, et. al. 2016). The
implementation of a TEC will serve to provide early and intentional success interventions
specific to the experience of transfer students. Learning outcomes will center on knowledge of
registration procedures and degree completion plans, familiarity with campus resources and
support services, and academic success skills. The TEC will also serve as an opportunity for
transfer students to make in person connections with the faculty and staff associated with campus
resources and advising.
Because the TEC will be a credit bearing course, it will be housed within the College of
Education and Community Innovation (CECI). The Student Academic Success Center (SASC)
will collaborate on the development and delivery of the course, as SASC serves to support
student success through offering resources and strategies to facilitate achievement at the college
level. The SASC staff consists of several Success Coaches, who specialize in providing campus
with the academic tools, resources, and strategies necessary to be successful as a college student.
Success Coaches primarily do this work through one on one meetings with students as well as
academic success workshops on topics such as time management, organization, goal setting,
study strategies, motivation, and procrastination. As similar topics will be discussed in the TEC,
SASC staff will be a knowledgeable resource for transfer students enrolled in the course.
In order to best serve the transfer student population, the TEC will be co-taught by a
CECI faculty member with a background in education development, as well as a SASC Success
Coach. This combination of instructors will allow for students enrolled in the TEC to gain
knowledge from various perspectives, and to experience a relationship with both faculty and
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academic support staff. There is also an opportunity for the TEC to be facilitated by graduate
level students who are specializing in student affairs and student development in the Higher
Education College Student Affairs Leadership or Adults in Higher Education Masters program
offered through GVSU.

Course Curriculum
Learning outcomes. The learning outcomes for the TEC will be rooted in Schlossberg’s (1981)
Transition theory as well as literature published on transfer student challenges and support
interventions. The established learning outcomes for the TEC are as outlined below:
1. After participating in the TEC, the student will have created a registration plan to
complete their desired degree.
2. After participating in the TEC, the student will be able to identify three (3) available
campus resources that will aid in academic success (Student Academic Success Center,
Tutoring Center, Library Knowledge Market).
3. After participating in the TEC, the student will be able to identify three (3) available
campus resources that will aid in personal wellness and development (Office of Student
Life, Career Center, Recreation and Wellness, identity spaces).
4. After participating in the TEC, the student will be able to describe their learning styles.
5. After participating in the TEC, the student will be able to articulate two (2) effective
academic success strategies to be used in and out of the classroom.
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Weekly curriculum. Listed below are the week to week curriculum plans to achieve each
learning outcome. The TEC will be a 3 hour class session that will take place weekly for the first
seven weeks of the Fall semester.

Topics

Partners

Learning Outcomes

Week 1:
Advising (part
1)

Introductions, review of
credit transfers and
schedules with one on one
with advisors

Advising Centers

1

Week 2:
Staying
Connected

Getting involved on
campus, opportunities for
finding belonging etc

Office of Student Life 2 & 3
&
Library/Knowledge
Market

University technology and
services (review of Banner,
Bb, Navigate, Lib etc.)
Week 3:
Setting up for
Success

Time management,
motivation and goal setting

5

Week 4:
Thinking
Ahead

Campus Resource Fair

Counseling Center,
Disability Support
Resources,
Recreation &
Wellness, Office of
Multicultural Affairs,
LGBT Resource
Center

3

Week 5: What
Type of
Learner are
You?

Learning styles, study
strategies, and mindset

Tutoring Center

2, 4 & 5

Week 6:
Campus
Resources

Exploring majors, career
pathways, and parallel
planning

Career Center

3

Week 7

Continued advising and
registration practices, revisit

1
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with academic advisors to
cover degree plans

Project Evaluation
The TEC will be evaluated on student success in the course, students' feelings of
preparedness upon course completion, and student persistence at the institution. Success in the
course will be measured by a letter grade determined upon completion of course assignments as
well as active engagement in course activities and conversations. Evaluation of students’ feelings
of preparedness will be collected and analyzed through student surveys delivered upon course
completion and again upon degree completion. Data on student persistence at the institution will
be collected through longitudinal tracking of transfer students to degree completion.
Course Grade
A course grade will be assigned to students enrolled in the TEC based on completion of
course assignments that will align with each week of the TEC course topic. Assignments will
include a combination of worksheets, projects, attendance at on campus events, and
appointments at highlighted campus resources. Completed assignments will be collected for
grading in a portfolio at the conclusion of the TEC, along with records of attended
appointments/events.
Assignment

Points

Week 1

Credit equivalency form

10 points

Week 2

Attend one (1) event on campus AND one (1)
Knowledge Market appointment

10 points each

Week 3

Weekly time management sheet

10 points

Week 4

Major exploration worksheet (three (3)
potential career paths OR five (5) year plan

10 points
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with current major
Week 5

Study strategy toolbox: At least three (3) study
strategies to employ for various quizzes/exams

10 points

Week 6

Attend one (1) event or appointment with an
office from the resource fair

10 points

Week 7

Registration plan for the upcoming semester

10 points

Degree plan

10 points

In class participation

10 points

Ongoing

Total: 100 points

Course Survey
A pre-survey (Appendix A) will be conducted at the beginning of the course, and a
parallel post-survey (Appendix A) will be conducted following course completion. The intention
of this survey will be to determine the perceived confidence and preparedness of each student
prior to engaging in the TEC, and the resulting change after completing the course. The
questions included in the survey will aim to gauge student growth in the intended learning goals
of the course; advising, resources, community, and academic success skills.
Long Term Tracking
In addition to surveying students who have completed the TEC course, evaluation will
also be conducted through long term tracking of transfer students who have completed the
course, in addition to transfer students who did not enroll in the course. The intention of this
extended tracking is to determine the long term impact of the preparation and skill building that
will ideally take place in the TEC. Continued enrollment and student grade point averages will
be collected to consider both persistence at the institution, as well as academic success at the
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institution. Collections of transfer student data will take place at the end of their first semester,
end of the first year, end of the second year, and through degree completion. The progress and
academic standing of TEC completed students will be compared to the data collected from
transfer students who did not participate in TEC in order to determine if there is a notable
correlation between completion of the TEC course and persistence or academic achievement.
Survey Upon Degree Completion
Upon completion of a degree at the institution, students who participated in the TEC will
also be asked to complete a qualitative survey (see Appendix A) to reflect on the ways in which
engagement with the TEC impacted the remainder of their experience at the institution. While
long term tracking of institutional data will provide an understanding of transfer student success
at the institution, a qualitative survey will serve to provide insight into the students perceived
impact of taking part in the TEC. This survey will also serve as an opportunity to seek
opportunities for improvement in the TEC curriculum and overall experience.
Project Conclusions
Credit Transfer & Advising Support
As reviewed in Chapter 2, barriers surrounding credit transfer and efficient advising are a
consistent challenge continuing to plague the transfer student experience (Monaghan & Attewell,
2014; Schudde, 2021; Walker et. al., 2016). Issues with credit transfer and poor advising can lead
to students taking unnecessary classes, losing out on potential credit transfer opportunities,
longer time to degree completion, and increased costs for degree completion. This weight placed
on transfer students, often due to administrative policy or lack of connection to university
support, leads to an undue opportunity cost associated with transferring to a new institution.
While implementing a course intended for first semester enrollment does not necessarily address
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the gap in amount of credits allowed to transfer from a previous institution, the intention of the
TEC will be to connect with transfer students once at the institution to provide early on
connection and intervention to ensure the most efficient and beneficial academic pathway is
selected for each student.
Resources & Community
An additional factor cited as a challenge associated with transferring to a new institution
is finding a sense of belonging and support through connections on campus (D’Amico, 2014;
Flaga, 2006; Thomas et. al., 2018). By providing a TEC for incoming transfer students, students
will not only have the opportunity to learn more about resources available to them on campus,
but also be provided the space in which to connect with other transfer students.
Plans for Implementation
The research collected and programmatic recommendations delivered in this project can
be utilized by institutions seeking to better support their transfer student populations. While
traditional orientation activities will likely communicate a base level of information to incoming
students, research has shown that transfer students face unique barriers that could benefit from
additional engagement with university support systems as well as a peer community. Should an
institution be interested in further pursuing the development of a TEC, additional research may
be required to determine the demographics and circumstances of the institutions transfer
population to best serve the needs of the students through a TEC curriculum (ie. vertical vs.
parallel transfers, commuter vs. residential students, average credits at time of transfer etc.)
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Appendix A
Course Surveys
This appendix consists of the pre and post survey that will be completed by students
enrolled in the TEC. The purpose of the course survey is to gauge if students have achieved the
established learning outcomes throughout the course of the TEC. Each survey is five (5)
questions with one (1) question dedicated to each learning outcome.
Pre-Survey
1. I know what classes I need to take at GVSU to obtain my desired degree
⬚ Strongly agree
⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
2. I can identify three (3) campus resources that offer academic support at GVSU
⬚ Strongly agree
⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
3. I can identify three (3) non academic campus resources that offer support at GVSU
⬚ Strongly agree
⬚ Agree
⬚ Neutral
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⬚ Disagree
⬚ Strongly disagree
4. I can identify the learning style that suits me best
⬚ Strongly agree
⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
5. I can identify two (2) academic success strategies to be used at GVSU
⬚ Strongly agree
⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
Post-Survey
1. I know what classes I need to take at GVSU to obtain my desired degree
⬚ Strongly agree
⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
2. I can identify three (3) campus resources that offer academic support at GVSU
⬚ Strongly agree
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⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
Please list three (3) academic campus resources:
___________________________________________________________________
3. I can identify three (3) non academic campus resources that offer support at GVSU
⬚ Strongly agree
⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
Please list three (3) non academic campus resources:
___________________________________________________________________
4. I can identify the learning style that suits me best
⬚ Strongly agree
⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
Please state your learning style:
___________________________________________________________________
5. I can identify two (2) academic success strategies to be used at GVSU
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⬚ Strongly agree
⬚ Agree
⬚ Neutral
⬚ Disagree
⬚ Strongly disagree
Please list two (2) academic success strategies:
___________________________________________________________________

